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To:
High School Directors of Special Education/CSE Chairs

From:
Khaki Wunderlich

Date:
December 12, 2002

Re:
Documentation Issues For Students With Disabilities

I have recently had conversations with many of you regarding various questions related to documentation of disabilities for students taking TC3 placement tests and/or considering the transition to college.  This memo is intended to clarify a number of these issues and to share the conversation with all schools in the area; please share it with your school psychologists and resource room teachers.

What is required at the post-secondary level and why

Many of the misunderstandings regarding adequacy of documentation for your students as they transition from high school to college is due to the changes in the applicable law.  

IDEA is entitlement and funding legislation that guarantees a free appropriate public education and governs special education services for all students identified by the school as qualified. Postsecondary education is governed by Section 504/ADA - civil rights legislation that prohibits discrimination and guarantees equal opportunity for access to programs and services. No special education services are provided. The student is responsible to establish that he or she is otherwise qualified for the program and has a qualifying, documented disability. 

These philosophical and statutory differences create carry over to the type and recency of formal documentation required for the provision of services and reasonable accommodations.  Under IDEA, once a disability is identified the CSE can provide any accommodation they deem appropriate to ensure success in the student’s individual education plan.   Under 504, any requested accommodation must be supported by documentation from a qualified professional that specifically addresses the current need for the accommodation.  The documentation requirement is two-pronged; it must

· provide and support diagnosis of a disability that substantially limits a life function, including learning, and

· identify current functional limitations due to that disability.

An IEP does not follow the student to college. Documentation of cognitive limitations that is more than a couple years old may be sufficient to identify that a disability exists, but it is generally 

insufficient to identify the student’s current limitations within the college or university environment and to therefore provide the basis for provision of accommodations.  Documentation with insufficient detail prevents the necessary analysis of the student’s needs in the postsecondary environment.  The expectations and requirements placed on the student, as well as available assistance, will be different than high school and will vary from institution to institution and program to program.  Postsecondary disability service providers are legally required to address each student’s needs on a case-by-case basis, considering the documentation and requirements of the institution and program.

There is no question that, under IDEA, for the purpose of determining eligibility for public high school services, public schools are not required to regularly update testing in all cases.  However, I ask that you consider your obligation to develop an appropriate transition plan for each student.  For students planning to go on to college, updated testing is necessary to help the student develop the self-knowledge and self-advocacy skills necessary for success at college and to provide a basis for determination of reasonable accommodations in the college environment.  If the school is not providing updated comprehensive aptitude, achievement, and information processing testing in 11th or 12th grade, I believe the school has an ethical obligation to inform students and their parents that such testing may be required by colleges and testing agencies and that it will be the student’s obligation to provide it before accommodations will be provided.

Exactly what documentation will be required?

The exact documentation required for a particular school for a particular disability should be determined by talking to the disability services office at that school.  Both the Office of Civil Rights and the courts have clearly supported the college’s right to establish reasonable documentation guidelines for their programs.  

Since LD and ADD are the most common disabilities that give rise to documentation questions, I have set out a general outline of requirements below.  You can expect that most standardized testing and postsecondary requirements will be similar to these. Note that individual documentation guidelines will often include more specific requirements within this framework.  The outline below is from ACT (and is the documentation you are certifying that you have in your files, dated within three years, when your staff member signs the request for accommodations for the ACT or SAT exam).  Also note that a simple one line diagnosis of ADD from a medical doctor or an ED label will not, by themselves, be sufficient documentation to provide accommodations.

Detailed policy and documentation requirements for ETS and ACT (LD, ADD, and psychological impairments) can be found at http://www.ets.org/disability/index.html and http://www.act.org/aap/disab/policy.html#guid.  These guidelines were developed by expert national panels and have also been adopted by many institutions and other standardized testing organizations.
Documentation must provide a comprehensive evaluation with objective evidence of a substantial functional limitation. The information needed for each general category of disability is provided below. 

· Learning Disabilities: The applicant must provide the results of age-appropriate diagnostic testing performed by a qualified professional. Documentation, including all standard scores and percentiles (including subtests) which are reliable, valid, and standardized measures, must address the following: 

1. Description of the presenting problem(s) and its (their) developmental history, including relevant educational and medical history 

2. Neuropsychological or psychoeducational evaluation which includes results of an aptitude assessment using a complete and comprehensive battery 

3. Results of a complete achievement battery 

4. Results of an assessment of information processing 

5. Other appropriate assessments for consideration of differential diagnosis from co-existing neurological or psychiatric disorders 

6. Specific diagnosis and evidence that alternative explanations were ruled out 

7. Description of the functional limitations supported by the test results and a rationale for the recommended accommodations specific to those functional limitations 

· Attention Deficit/Hyperactivity Disorder: The applicant must provide diagnostic results from an evaluation by a qualified professional. Documentation must address the following: 

1. Evidence of early impairment which, by definition in the Diagnostic and Statistical Manual of Mental Disorders (4th Ed.) (DSM-IV), is first exhibited in childhood and manifests itself in more than one setting 

2. Evidence of current impairment including:
a. statement of presenting problem
b. diagnostic interview 

3. A ruling out of alternative diagnoses and explanations 

4. Relevant testing using reliable, valid, standardized and age-appropriate assessments 

5. Number of applicable DSM-IV criteria and description of how they impair the individual 

6. Specific diagnosis 

7. Interpretive summary including a discussion of how the effects of ADHD are mediated by the recommended accommodation(s)

The generally accepted standards within the field for appropriate assessment measures in each cognitive domain are

Aptitude

Wechsler Adult Intelligence Scale III(WAIS-III) 

Woodcock-Johnson-III - Tests of Cognitive Ability

Kaufman Adolescent and Adult Intelligence Test

Stanford-Binet IV

The Slosson Intelligence Test - Revised and the Kaufman Brief Intelligence Test are primarily screening devices which are not comprehensive enough to provide the kinds of information necessary to make accommodation(s) decisions.

Academic Achievement

· Scholastic Abilities Test for Adults (SATA) 

· Stanford Test of Academic Skills (TASK) 

· Woodcock-Johnson-III - Tests of Achievement 

· Wechsler Individual Achievement Test (WIAT) 
or specific achievement tests such as
· Nelson-Denny Reading Test 

· Stanford Diagnostic Mathematics Test 

· Test of Written Language - 3 (TOWL-3) 

· Woodcock Reading Mastery Tests - Revised 

Specific achievement tests are useful instruments when administered under standardized conditions and when the results are interpreted within the context of other diagnostic information. The Wide Range Achievement Test - 3 (WRAT-3) is not a comprehensive measure of achievement and therefore should not be used as the sole measure of achievement.

Information Processing

Acceptable instruments include, but are not limited to, Detroit Tests of Learning Aptitude-3 (DTLA-3) or Detroit Tests of Learning Aptitude - Adult (DTLA-A). Information from subtests on WAIS-R or Woodcock-Johnson-III - Tests of Cognitive Ability, as well as other relevant instruments, may be useful when interpreted within the context of other diagnostic information.  

Tech Prep Testing

One of the benefits offered Tech Prep students is the chance to take an appropriate college-level TC3 course tuition-free.  As is TC3’s policy for all current high school students, before registering for a course each student must demonstrate readiness for the coursework through assessment, usually placement testing, indicating college-level reading, English, and math skills.  Both the ASSET and ACCUPLACER are standardized, nationally-normed placement tests and all requests for accommodation must meet TC3 and Collegeboard and/or ACT’s documentation requirements.

If one of your students is planning to take our placement test as a Tech Prep student and you believe that it is inappropriate for the student to be considering taking a college course at this time, please discuss your concerns with the appropriate Tech Prep teachers and counselors.

Resources for transition

The Department of Education, Office for Civil Rights, has published two pamphlets that your staff and students should be familiar with:

· Students with Disabilities Preparing for Postsecondary Education: Know Your Rights and Responsibilities http://www.ed.gov/ocr/transition.html

· Auxiliary Aids and Services for Postsecondary Students with Disabilities: Higher Education's Obligations Under Section 504 and Title II of the ADA http://www.ed.gov/ocr/docs/auxaids.html

Local consortia of postsecondary disability service providers have created web sites with important information to help students, parents, and educators prepare students for the transition to college:

· Postsecondary Disability Consortium of Central New York at www.pdccny.org
· Western NY Collegiate Consortium of Disability Advocates, Effective College Planning Manual at http://www.ccdanet.org/
Please feel free to contact me (607.844.8211, ext. 4375 or wunderk@sunytccc.edu) or any of my colleagues at local institutions to discuss any questions or concerns you may have.  I and my colleagues are also happy to address any groups on your campuses regarding these or other transition issues.

Other local postsecondary service providers:

Matthew Tominey and Michele Fish, Cornell University Student Disability Services, 607.254.4545                             


 

Leslie Schettino and Linda Uhll, Ithaca College
 Support Services for Students with Disabilities, 607.274.1005 

Anne Hunt, SUNY Cortland
 Student Disability Services, 607.753.2066                                                 





Cc:
Leslie Schettino and Linda Uhll 


Matt Tominey and Michelle Fish


Anne Hunt


Kimberly Kathan, Director, Tech Prep


Dr. John Pijanowski, Interim Dean, Continuing Education


Tricia Flaccus, TST BOCES SETRC


Deborah Grimshaw, OCM BOCES SETRC
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